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Tier 3, the intensive level, is the core curri-
culum supplemented by intensive, indivi-
dualized supports. Individualized interven-
tions and focused academic and behavior 
progress monitoring are characteristic of 
Tier 3. 

Tier 2, the small group level, is comprised 
of the core curriculum plus timely, targeted 
instruction for students needing additional 
instructional or behavioral supports. School 
staff identify students in need of Tier 2 sup-
port by using data-based decision-making.  

Tier 1, the universal level, is comprised of 
core, evidence-based academic instruction 
and behavior support. All students receive 
Tier 1 instruction. 

 
In 2007 the Missouri Department of Elementary and Secondary Education (DESE) was 
awarded a State Personnel Development Grant (SPDG) by the U.S. Office of Special 
Education Programs. This competitive grant was awarded to Missouri to develop and 
pilot the Missouri Integrated Model (MIM), an innovative process directed at increasing 
student achievement and transforming school culture through tiered models of support.  
 
At its essence, the MIM is a framework that pulls together evidence-based components 
and processes with the goal of creating collaborative and effective schools where par-
ents, community members, and school staff work together in making data-driven deci-
sions to ensure positive social and educational benefit for all students.  
 
The Missouri Integrated Model utilizes a three tiered framework for schools to imple-
ment supports in both academic and behavioral areas. Instructional supports change as 
students respond to the general curriculum. All tiers are provided in the context of the 
general curriculum. Movement between tiers is based on data. 
 

 
 
Essential Features 
 
Eleven common essential features represent the practices and qualities congruent with 
effective schools, responsive intervention, and successful system-change efforts. Col-
lectively, the tiered levels of support and the essential features are integrated to form 
the Missouri Integrated Model.   
 
 

MISSOURI STATE PERSONNEL DEVELOPMENT GRANT 2007-2012 



 

 

2009-2010   MISSOURI IMPLEMENTATION MODEL PAGE 3 

 

Family & 
Community 
Involvement 

Data-based 
Decision 
Making 

Professional 
Development 

Leadership 

Progress 
Monitoring 

Evidence-based 
Practices 

Shared Vision & 
Commitment 

Collaboration 

Mentoring  
& Coaching 

Resource 
Mapping 

Culturally 
Responsive 

Practices 

State/Region 

 District 

School 

Tiered  
Levels of 

Support 

 
The eleven essential features serve two functions: to provide a structure for problem 
solving educational needs, and to help school staff respond more effectively to the edu-
cational needs of all students. The essential features facilitate work in three categories:  
(a) building and sustaining capacity, (b) maximizing resources, and (c) making informed 
decisions. 
 
Build and sustain capacity for responding to student needs 

 

V Shared vision and commitment 
V Leadership at state, district, & building levels 
V Collaborative environment 
V Ongoing professional development 
V Educator support through mentoring and coaching 
V Culturally responsive practices 

 

Maximize resources needed for innovation 
 

V Resource Mapping 
V Family and community involvement 

 

Make informed decisions 
 

V Evidence-based practices 
V Data-based decision-making 
V Progress monitoring 

 

These essential features are integrated into the school climate to drive decision-making, 
support innovation, and support student progress.  The Essential Features are de-
scribed on the following page. 

ESSENTIAL FEATURES 
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Shared vision and commitment.  Commitment to the shared vision is essential for 
success and requires effective leadership and collaboration throughout all levels (state, 
district, and building) and across key stakeholders.   

Leadership at state, district, & building levels.  Leadership at all levels is critical to 
school improvement.  The definition of leadership roles across should be constructed 
with a collaborative vision for supporting school improvement. 

Collaborative environment. A collaborative environment supports and encourages 
continuous discussion, sharing, reflection, and problem solving about and toward a 
common goal.  A collaborative environment embraces collaboration as the expected 
process for making decisions. 

Ongoing professional development. Professional development is ideal when it is re-
search-based, ongoing, tailored to the needs of participants, integrated within school 
improvement planning, and focused on student improvement.    

Educator support through mentoring and coaching.  Mentoring and coaching are 
professional development tools used to teach and support educators during implemen-
tation of new techniques or strategies to ensure student improvement. 

Culturally responsive practices.  Practices that take into account all aspects of each 
studentôs identities and backgrounds, including ñthe behaviors, actions, practices, atti-
tudes, norms and values, communications (language), patterns, traits, etiquette, spiri-
tuality, concepts of health and healing, superstitions, and institutions of a racial, ethnic, 
religious, or social groupò (Gay, 2000).  These practices include instructional methods, 
instructional materials, and evaluation methods.   

Resource mapping.  Resource mapping is a collaborative process used to identify 
available resources in order to augment current services and avoid duplication of ser-
vices, as well as to identify resources that are missing.   

Family and community involvement.  Responsive schools involve families and com-
munities.  Involvement of family and community members informs and reinforces school 
improvement efforts by helping to maximize resources and facilitate responses to stu-
dent needs.   

Evidence-based practices.  Evidence-based practices are supported with empirical 
evidence of effectiveness using methods that are reproducible and appropriate for the 
studied environment and circumstances.  

Data-based decision-making.  Data-based decision-making involves using data from 
assessments and evaluations to drive decisions for educational practices and targeted 
interventions to improve student performance. 

Progress monitoring.  Progress monitoring is a scientifically based practice that is 
used to assess academic performance and evaluate the effectiveness of instruction. 
Progress monitoring should occur regularly and frequently. 

MISSOURI STATE PERSONNEL DEVELOPMENT GRANT 2007-2012 ESSENTIAL FEATURES ESSENTIAL FEATURES 
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In order to understand the level of MIM Implementation in the 14 pilot schools (see page 
16), evaluators conducted interviews with all six Implementation Facilitators and ana-
lyzed MIM Action Plans. Results from this analysis informed our understanding of the 
degree of MIM implementation in pilot schools this past school year.  
 

Following a year of data collection, self-study 
and planning, all 14 MIM pilot schools began 
implementing their MIM Action Plans during 
the 2009-2010 school year. MIM Building 
Leadership Teams worked with their Imple-
mentation Facilitator/Regional Team to devel-
op detailed Action Plans describing their 
goals, action steps, resources, data sources, 
budget and timeline. In addition, Building 
Leadership Teams completed a formal 
process of revisiting their initial self-study to 

gain a better sense of priorities and needs. Planning has also improved through utilizing 
a backward planning process, which was presented at the Midyear Meeting in January. 
Throughout, MIM schools have viewed their MIM documents as a ñliving planò to refer 
back to and adjust as they move towards full implementation.   
 
The efforts of pilot school staff, along with MIM Implementation Facilitators and Region-
al Professional Development Center (RPDC) staff, have enabled schools to make sub-
stantial progress in several key areas, including: 

¶ increasing collaboration among staff and other stakeholders,  

¶ integrating processes across student academic and behavior achievement, and  

¶ developing leadership structures and processes to sustain changes.   
All of these efforts have contributed to transforming the school culture in many build-
ings.  It is anticipated that this will facilitate scaling up the MIM to additional schools and 

districts.  
 
Action Plan Contents  
All schoolsô action plans contain goals and action steps with multiple, overlapping es-
sential features: each school addressed five to nine essential features with an average 
of 6.4 essential features per school. One schoolôs plan was to ñexplore and develop a 
collaborative data-based decision-making system to monitor the progress of all students 
academically and behaviorally to drive in-
struction and identify intervention strategies 
by May 2010.ò This targets collaboration, da-
ta-based decision-making, and progress 
monitoring. Other schools wrote goals target-
ing student achievement (e.g., increases in 
student reading scores) with action steps 
encompassing a range of essential features 
(e.g., data-based decision-making, progress 
monitoring, and evidence-based practices).    
 

MIM IMPLEMENTATION IN SCHOOLS MIM IMPLEMENTATION IN SCHOOLS 
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Collaboration-related actions included devel-
oping collaboration teams and processes, elicit-
ing buy-in from all school staff, and adopting 
the Professional Learning Community (PLC) 
model. For professional development, 
schools planned to collaborate with their 
RPDC, hire national consultants, partner with 
schools in other districts, or attend national and 
regional conferences. To improve data-based 
decision making, many schools planned to 
adopt specific data collection systems and train 
staff in collecting a range of data and using it to 
make instructional decisions. Similarly, 
progress monitoring actions involved adopt-
ing universal screening systems and probes 
(e.g., DIBELS, and AIMSweb), administering 
them to all students multiple times throughout 
the school year, and using the results to colla-
borate on decisions about instructional adjust-
ments. Schools are focusing on evidence-based practices as they examine their tier 
one curriculum in academics and behavior. In addition, all schools are working with at 
least one other three-tiered program (e.g., RTI, SW-PBS, PLC), each of which encom-
passes multiple essential features.  
 
Improving Integration through Collaboration 
Enthusiasm and buy-in have increased in all schools from the planning year. Leadership 
team members, Implementation Facilitators, and RPDC staff members have developed 
strong relationships and are more comfortable with their roles. Collaboration has im-
proved through a variety of avenues: team structures, formal collaborative processes, 
collaboration between general and special educators. Schools are working closely with 
RPDC staff to take advantage of their training. In some cases RPDC staff has devel-
oped personalized training to help MIM schools target their areas of need through inte-
grated professional development. Some schools are collaborating with schools outside 
of their district. Finally, collaborative approaches to data-based decision making have 
enabled teachers to make progress in drawing from a wider range of data sources than 
in the past and working with colleagues to make use of that data throughout the instruc-
tional process.  

Essential Features 

Targeted by MIM Schools 

Essential Feature 
Schools 

Implementing 

Collaboration 14 

Data-based decision making 14 

Professional Development 14 

Evidence-Based Practices 12 

Progress Monitoring 11 

Family & Community Involvement 9 

Leadership 5 

Shared Vision & Commitment 5 

Mentoring &  Coaching 4 

Culturally Responsive Practices 1 

Resource mapping 0 

ñThe MIM process has 

allowed us to identify and 

integrate resources and 

services from the com-

munity to strengthen our 

school program.ò 

MIM IMPLEMENTATION IN SCHOOLS 
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ñI feel honored and privileged to be 

the leader of a MIM pilot school. This 

has been an amazing leadership jour-

ney and has provided a strategic and 

systematic vision for my school. I am 

confident that student outcomes and 

achievement has been greatly en-

hanced as a result of being a MIM pi-

lot school.ò  

 
In many schools, better collabo-
ration has contributed to more 
integration of behavior and aca-
demic models for school im-
provement. At several schools, 
leadership teams have created 
ñresults roomsò or ñdata roomsò 
where they track student 
progress and needðin academ-
ics, as well as behaviorðon a 
large wall chart. This room is 
the site of weekly, data-driven 
meetings when team members collaborate in solving student problems and monitoring 
student progress. At another school, behavior therapists and instructional coaches col-
laborate to merge their expertise on behavior and academic achievement. Some 
schools have focused on integrating data-based approaches to academics and behavior 
across all curriculum areas. Leadership team members in other schools have led dis-
cussions on ways of integrating SW-PBS, PLC and RTI to enable staff members to 
make progress in implementing the programs simultaneously. Many schools have also 
worked to integrate their MIM planning documents with existing state-required school 
improvement plans. The explicit visioning process in MIM has helped staff see that the 
shared elements of initiatives are integral to improving student achievement and trans-
forming the culture of MIM schools.   
 
Leadership  
Shared leadership has improved in many MIM schools. In some cases, that improve-
ment is the result of administrators giving more responsibilities to team leaders. One 
school has had success with two levels of leadership teams: a core team with a few key 
people and a larger leadership team with a representative from each grade level or de-
partment. In this arrangement, the core team works on conceptualizing change and the 
larger leadership team takes it to various departments in the school for feedback on 
how it will work practically. At other schools, separate teams focus on specific models 
(e.g., RTI, SW-PBS, PLC), and the MIM leadership team works to integrate activities. At 
some sites, leadership teams have progressed from advisory roles to more active roles 

in organizing and leading teams and planning 
and carrying out professional development. 
As a whole, MIM Leadership Teams have in-
creased the skill level in facilitating group 
work.  

  

MIM IMPLEMENTATION IN SCHOOLS 



 

 

2009-2010   MISSOURI IMPLEMENTATION MODEL PAGE 8 

 

In May of 2010, the 14 MIM pilot school/districts were asked to provide a short highlight 
featuring something they have accomplished this past year as a result of MIM participa-
tion. All 14 schools provided a statement included below.  
 
CENTRALIA: For Chance Elementary School in Centralia, the second year of MIM imple-
mentation has been very positive. Our school has become data-driven and the entire staff is 
product-focused. We have begun to create school-wide processes for examining data and 
evaluating curriculum that are making us more efficient. Overall, the MIM process has 
helped us work smarter!  

GRANDVIEW: Grandview Middle School has focused on Tier 1 universal instruction in im-
plementation of a 3 tiered model. With this focus, we are identifying essential skills, improv-
ing team collaboration, refining data sources, and improving group processes for reviewing 
student data.  A key component has also been building the capacity of the leadership team 
and learning teams targeted towards 4 of the MIM essential features.  Through this organi-
zational structure, the entire staff is involved with ongoing learning and the development of 
strategies to improve outcomes for all students. 

HAZELWOOD: As faculty at Southeast Middle school worked through the Self-Study, our 
leadership team decided that we needed to focus on strengthening the core curriculum for 
all students.  This was done through mentoring and coaching in the KU Content Enhance-
ment Strategies and through CMP2 math coaching.  Our counselors looked at their role in 
working with the three-tiered model and developed a problem solving process to use with 
the teacher teams in determining a plan for students who were not having school success.  
The MIM model has helped Southeast Middle School clarify the needs of our school and 
create a plan for addressing each area.  We have already seen positive results in our stu-
dentsô achievement. 

HENRY COUNTY: MIM has brought increased collaboration both internally (e.g., teachers, 
administrators, parents) and externally (e.g., DESE, RPDC, IFôs, other districts, community 
members).  Through collaboration we have a diverse group of people unified for the good of 
the students within our district.  This process has allowed all stakeholders the opportunity to 
focus on positive student outcomes.     

JOPLIN: MIM has provided South Middle School with professional development opportuni-
ties that we would not have had otherwise. MIM has allowed the RPDC to support our ef-
forts in the implementation process. 

LEWIS COUNTY: As we formed collaborative teams, revisited self-study and action 
planned, our team has become more focused and inquiry-based in prioritizing needs to im-
prove student outcomes. Conversations generated through our leadership team have given 
us an opportunity to integrate efforts, have focused our attentions on school improvement 
and have made it all manageable. We are in the process of involving all stakeholders in es-
tablishing a shared vision and mission which will guide us in our efforts.  View a video 
created by Lewis County to share with families, students and staff to support their MIM ef-
forts: http://www.lewis.k12.mo.us/education/projects/projects.php?sectiondetailid=2738& 

LINN COUNTY: The Linn County R-1 School District has become a PLC school through 
the MIM process.  This has helped our district evolve into a team with greater collaboration 
and productivity.  The district has a high level of commitment to implementing the three-
tiered model and making better use of the data collected to benefit all students. 

SCHOOL HIGHLIGHTS SCHOOL HIGHLIGHTS 

https://owa.ku.edu/exchweb/bin/redir.asp?URL=http://www.lewis.k12.mo.us/education/projects/projects.php?sectiondetailid=2738%26
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MERAMEC VALLEY: Reviewing the Self Study gave us a much clearer picture of how far 
we have come and what goals we still need to achieve.  The team continues to grow pro-
fessionally and ideas and thoughts are carried over to classroom instruction, not just in the 
teamôs rooms, but in all classrooms at Meramec Valley Middle School. The staff is embrac-
ing the change of SW-PBS becoming a major part of our school. 

NODAWAY-HOLT: The Nodaway Holt Leadership Team, through the MIM process, has 
provided continuity for professional development.  This has allowed a true focus for faculty 
and staff as we strengthened our school improvement initiatives.  By collaboratively estab-
lishing a shared mission and vision with all stakeholders, and developing a communication 
plan, we have used the MIM process to enhance and unite district efforts toward success 
for both teachers and students. 

RAYTOWN: The MIM action planning process has allowed us at Eastwood Hills Elementa-
ry to broaden our perception of the importance of partnering with family and community.  
Through team discussions, during completion of our self-study and action plan, we ventured 
outside the box and collaboratively created avenues to involve family and community mem-
bers in ways that had never been attempted.  We believe that this will prove to benefit our 
studentôs in increased achievement in years to come. 

SHELDON: MIM has really helped Sheldon to keep a focus on what needs to be accom-
plished for us to be successful.  We used the MIM action plan to help begin guiding our dis-
trict to success and built several other plans around the MIM plan.  Reviewing the suc-
cesses of our plan each month helped to give us small celebrations along the way; while we 
did not complete everything in our plan we sure can see that we have made some tremend-
ous strides.  

SIKESTON: Sikeston Junior High has seen many improvements in school climate, instruc-
tion and communication through the MIM process. Among other things we have developed 
an new school vision which will allow us to narrow our focus to what is important to all 
stakeholders. It became apparent when we revisited our self-study that we have made tre-
mendous progress this year. 

ST. CHARLES: Through the MIM Process and revisiting the Self Study, the Harris Elemen-
tary Leadership Team found that in just one year our focus had changed. With the new in-
formation gained through the Self Study Revisited and MIM work during the past school 
year, Harris has a renewed focus on the behavior systems that are used within the building.  
Harris also continues to refine our intervention programming to meet the needs of every 
child in our school. And finally, through the use of MIM processes to evaluate our curricu-
lum, a major weakness was found and addressed in the area of math facts. By assessing 
the studentsô skills and meeting specific needs starting in kindergarten, Harris is helping to 
close gaps in student learning one child at a time. 

WILLOW SPRINGS: Willow Springs Elementary has spent a year with team study and im-
plementation of PLC, SW-PBS, and RtI.  These three teams with the MIM Leadership team 
have integrated concepts and team collaboration leading to improved outcomes for stu-
dents.  Through this collaborative work and expanded use of student data, plans have been 
made to dig deeper into collaborative inquiry for next year.  As a 3

rd
 grade teacher indi-

cated, òwe are working smarter, not harder and are identifying learning gaps to address in 
moving students forward.ò  A 4

th
 grade teacher and Instructional coach indicated ñwe are not 

working alone, we have a school team that is behind each student. 

SCHOOL HIGHLIGHTS 
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ñHaving a facilitator and the 

RPDC representative is what 

has kept us going in the project. 

Without their help and gentle 

nudging it would be impossible 

to keep up with everything and 

make the MIM happen. They are 

essential in the process.ò 

 
Implementation Facilitators (IFs) are key resources for implementation of the MIM at the 
school level. Specific IF responsibilities include supporting the pilot schools in conduct-
ing their self-study and action plans, providing guidance to school staff throughout the 
implementation process, and communicating informa-
tion among DESE, the RPDCs, and school-based per-
sonnel.  The IFs have worked to communicate up-to-
date information to school teams and to guide them 
through self-assessment and goal setting.  
 

The six Implementation Facilitators bring a wealth of 
experience to their roles. All have at least 30 years of 
professional experience, have advanced education de-
grees, and have experience as teachers and as admin-
istrators. They problem-solve with school teams and develop strategies for effective im-
plementation unique to each school. IFs collaborate with each other and with MIM 
stakeholders during meetings and online. This collaboration ensures that, first, success-
ful strategies from one pilot school can benefit all pilot schools, and second, feedback 
from pilot schools can be brought to the MIM management team to help refine the mod-

el. Each Implementation Facilitator works with two 
to four pilot schools and participates in the Man-
agement Team, Implementation Team and Advi-
sory Group. This past year, IFs have attended 
178 face-to-face meetings in MIM pilot schools 
and 39 meetings at RPDCs. 
 

Implementation Facilitator District School 

Mary Dell Black, Ed.D. 
Grandview C-4 Grandview Middle 

Willow Springs R-IV Willow Springs Elementary 

Bobbie Brennan, Ed.D. 
St. Charles R-VI Harris Elementary 

Hazelwood Southeast Middle 

Ben Franklin, M.S. 
Joplin R-VIII  South Middle 

Sheldon R-VIII Sheldon Elementary 

Meg Sneed, M.S. 

Raytown C-2 Eastwood Hills Elementary  

Linn County R-I Linn County Elementary 

Lewis County C-1 Highland Elementary  

Nodaway-Holt Nodaway-Holt Elementary 

Sarah Spence, Ed.D. 
Centralia R-VI Chance Elementary 

Henry County R-I Windsor Elementary  

Rich Hodits, Ed.S. 
Sikeston R-6 7th & 8th Grade Center 

Meramec Valley R-III Meramec Valley Middle 

IMPLEMENTATION FACILITATORS 
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Regional Professional Development Centers across Missouri 
provide a wide range of training and technical assistance to 
meet the need of teachers, administrators and school dis-
tricts in their region.  RPDC staff collaborate with the DESE 
staff and the Implementation Facilitators to provide training 
and resources that support school teams in addressing the 
Self-Study and implementing Action Plans. RPDC repre-
sentatives also serve on the Implementation Team and Ad-
visory Group.  
 
The August, 2009, Implementation Team Meeting focused on the RPDC role in MIM 
implementation. Strategies were identified to utilize the internal expertise within each 
RPDC. These included increasing the collaboration between RPDC staff and IFs, dis-
cussing MIM implementation at RPDC monthly meetings, and expanding the RPDC 
teams working with MIM schools. Prior to this meeting, all RPDC staff were asked to 

rate their level of expertise on three-tiered 
models. The survey results were disseminated 
to each RPDC director to support them in the 
ongoing professional development of their staff. 
 
  

ñThe NW RPDC has 

been instrumental and 

invaluable in guiding us 

as we implemented our 

action steps during our 

MIM journeyò 

ñThe single, most influential piece of 

the MIM process for us has been the 

professional development and support 

from the Heart of Missouri RPDC. 

Vickie Robb and Jana Schmidt were 

always available to answer questions 

or to provide guidance related to 

PLCôs and data analysis.ò 

REGIONAL PROFESSIONAL DEVELOPMENT CENTERS 
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